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1 Introduction

In recent years, Dutch youth have reported increasingly negative attitudes towards read-
ing and low motivation to read compared to European peers. These developments are
part of a wider ‘reading crisis’ characterized by a decline in reading skills (Dood et al.,
2020; Gubbels et al., 2017, 2019; Meelissen et al., 2023; Swart et al., 2023). One approach
to counter this trend is the implementation of book clubs in schools, where students
engage in collaborative reading and discussions (Van der Deijl et al., 2019; De Kleijn, 2025;
Polleck, 2010, 2022; Tijms et al., 2018). Such book clubs aim to foster stronger motivation
and more positive attitudes towards reading by offering a social and enjoyable reading
experience. However, like most reading interventions, book clubs are typically carried
out in the school language, overlooking the rich linguistic diversity present in classrooms
(Wouters et al., 2024). Multilingual students are rarely given the opportunity to read
in their heritage languages, and the question of whether utilizing multilingual literacy
in the classroom might positively impact students’ reading motivation and attitudes
remains largely unexplored.
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Therefore, we organized a book club intervention for 12- to 13-year-old students, in
which multilingual students could read and discuss a book in their heritage language.
While heritage languages have been defined in slightly different ways in previous research
(Aalberse et al., 2019), we follow a broad definition which emphasizes that heritage speak-
ers are connected through personal, ethnic or ancestral ties to a language that is not the
official language of their country of residence (Fishman, 2001).

Using a mixed-methods approach combining questionnaires and semi-structured
interviews, this study investigated how students experienced the book clubs, as well as
their perspectives on reading in the heritage language during the project. Additionally,
we tested whether the book clubs led to increased intrinsic reading motivation and more
positive attitudes towards reading in general, and we explored whether there might be
additional benefits of reading in the heritage language for multilingual students.

1.1 Reading motivation in adolescents

Several studies show that both primary and secondary school students in the Nether-
lands report negative attitudes towards reading and exceptionally low motivation to read
(Dood et al., 2020; DUO Onderwijsonderzoek, 2017; Swart et al., 2023). While reading
attitudes and reading motivation are partially overlapping constructs, they differ in the
sense that attitudes emphasize how someone feels towards reading, whereas motiva-
tion emphasizes why someone intends to read or not (Schiefele et al., 2012). We can
distinguish between hedonic reading attitudes (i.e., related to reading for pleasure) and
utilitarian reading attitudes (i.e., related to the instrumental value of reading) (Broeder &
Stokmans, 2013). Furthermore, reading motivation can be intrinsic or extrinsic in nature.
Extrinsic motivation relies on external factors and is driven by anticipated outcomes,
such as higher grades or social recognition. In contrast, intrinsic motivation refers to the
desire to read driven by the enjoyment or satisfaction derived from the activity itself,
for example out of curiosity or to be immersed in a story (Schiefele et al., 2012). In the
Dutch context, the latter appears to be most relevant: readers in primary and secondary
education are primarily driven by intrinsic motivation (DUO Onderwijsonderzoek, 2017).

Since intrinsic reading motivation and positive attitudes are strongly correlated with
reading behavior and competence (McGeown et al., 2015; Schiefele et al., 2012), it is
crucial to target reading enjoyment. When students gain positive reading experiences,
this might trigger a virtuous reading cycle, as more positive attitudes and increased moti-
vation stimulate reading behavior, which in turn boosts reading competence, leading to
stronger intrinsic motivation to continue reading, and so on (Mol & Bus, 2011).

However, very few studies have specifically addressed reading motivation in multi-
lingual students, who may be able to read and write in more than one language (Smith
et al., 2023). As limited attention is paid to reading promotion targeted at multilingual
students, the potential of fostering multilingual literacy is typically overlooked (Wouters
et al., 2024).
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1.2 Book clubs as a didactic tool

A promising way to stimulate reading engagement in young readers is talking about a
book together (Chambers, 1993; Schrijvers et al., 2019). Specifically, the use of book clubs,
in which students read and discuss books with their peers, may be beneficial because
the social dimension of this approach makes reading more enjoyable, and because it
gives students a sense of agency. Moreover, talking about a book together may improve
students’ reading comprehension and engagement with a story (De Kleijn, 2025; Polleck,
2022).

Polleck (2010) describes a book club intervention with twelve 14- to 17-year-old girls
in New York. Based on a qualitative analysis of interviews, classroom observations,
surveys and transcriptions of book club discussions, she argues that the book clubs
supported both social-emotional development and literacy skills. Tijms and colleagues
(2018) adapted Polleck’s intervention to the Dutch context, aiming to quantitatively test
the effects of this intervention on reading attitudes, motivation and comprehension,
and social-emotional competencies, in 40 12- to 14-year-old students in Amsterdam.
Although there were no significant effects on reading motivation, the results showed
that the book clubs led to a protective effect on reading attitudes: as expected, reading
attitudes declined in the control group, but this was not the case for students who par-
ticipated in the book clubs. Additionally, the intervention led to larger gains in reading
comprehension and better self-reported social-emotional skills.

Recently, De Kleijn (2025) also investigated the effects of book clubs in Dutch sec-
ondary education, focusing on 15- and 16-year-old students. Although she did not find
significant direct effects on reading motivation, the results of this project are promis-
ing: most students appreciated the book discussions, because they enjoyed socializing
with their peers and exchanging opinions and perspectives. This led not only to a better
grasp of the story, but also to personal growth, which was positively related to reading
motivation.

Thus, previous research suggests that book clubs may have various positive effects. The
interventions described above, however, all focused on reading in the majority language,
even if participants had diverse cultural and linguistic backgrounds. We aimed to fill this
gap, by organizing book clubs in which multilingual students could read a book in their
heritage language.

1.3 Multilingual approaches in education

Whereas in the past heritage languages were often banned from schools, during the last
decades multilingual approaches have been given more attention in research and educa-
tional practice (Meier, 2017). The advantages of this type of approach are twofold. Firstly,
fostering linguistic diversity may lead to a more inclusive learning environment in which
students do not have to leave a part of their identity at home. This seems to be beneficial
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for students’ sense of belonging at school and general well-being (Carbonara & Scibetta,
2022; Van der Wildt et al., 2017), which is in turn positively related to learning outcomes
(Korpershoek et al., 2020). Secondly, encouraging students to draw from all linguistic
resources that are available to them may benefit their school results in a more direct way.
Several studies suggest that multilingual approaches support understanding of academic
content as well as language and literacy development (Baker & Wright, 2017; Duarte, 2019;
Collier & Thomas, 2004). This is also beneficial for the school language, since certain
literacy-related skills may be transferred across languages, as they are assumed to rely on
a shared knowledge base (Cummins, 1979; Proctor et al., 2017). We conjecture that such
linguistic interdependence may extend to affective factors like attitudes and motivation:
if students gain positive reading experiences in their heritage language, this might also
promote reading in the majority language.

While the literature on multilingual approaches in education is rapidly growing, less
attention has been paid to the potential of supporting literacy in multiple languages
(Wouters et al., 2024). Previous research suggests that translanguaging in literacy prac-
tices may benefit language development and learning outcomes, as it leads to a more
profound understanding of texts and improved meta-linguistic awareness (Garcia &
Kleifgen, 2019). Moreover, Smith and colleagues (2023) show that multilingual children’s
reading motivation tends to align with how they perceive their multilingual, multicultural
and multiliterate identities. These identities may be shaped by reading experiences in
multiple languages, leading to improved self-esteem, a sense of belonging, and feelings
of pride (Garcia & Kleifgen, 2019; Molyneux & Aliani, 2016; Smith et al., 2023; Vorobel
et al., 2020; Yu, 2023). Education plays a crucial role in identity formation, and in an
increasingly globalized world, engaging students’ multiliteracy in class provides them
with valuable opportunities to cultivate their multilingual and multicultural identities
(Fisher et al., 2020; Yu, 2023).

1.4 Research questions and hypotheses

This study addresses the use of (multilingual) book clubs among Dutch students attend-
ing the first grade of secondary education. Using questionnaires and interviews, we
investigated (1) how students perceive a project in which they read and discuss books in
small groups together with their peers, and (2) whether reading in the heritage language
brings additional benefits according to students. In addition, we tested (3) whether book
clubs might lead to increased intrinsic reading motivation and more positive attitudes
towards reading, and (4) if there are any differences in motivation and attitudes between
students who participated in Dutch book clubs and their peers who participated in
heritage language book clubs.

Considering the positive results of previous research addressing students’ perception
of book clubs in secondary education (De Kleijn, 2025; Polleck, 2010, 2022), we expect
that most students will appreciate the book clubs (RQ 1). Discussing a book with peers
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is expected to make the experience of reading more enjoyable, not only because of the
social aspect, but also because it can increase engagement with the story and deepen stu-
dents’ comprehension of the text. Since a previous study conducted with Dutch students
of the same age has shown a protective effect of a book club intervention on reading
attitudes (Tijms et al., 2018), we predict that our book clubs might also have positive
effects on reading attitudes and, possibly, reading motivation (RQ 3). We focus on hedonic
attitudes (i.e., related to reading for pleasure rather than utilitarian motives) and intrinsic
reading motivation (i.e., based on an internal drive rather than external rewards).
Moreover, in light of the growing amount of literature showing that multilingual
approaches in education are beneficial for students’ motivation, well-being and literacy
development (Garcia & Kleifgen, 2019; Van der Wildt et al., 2017; Wouters et al., 2024), we
expect that heritage language book clubs may bring additional advantages (RQ 2). Firstly,
we hypothesize that utilizing students’ heritage languages will stimulate multilingual
students’ sense of belonging, since it acknowledges a part of their identity that is not
always valued at school. We also expect that seeing other students read in different
languages may trigger multilingual awareness and curiosity about languages spoken by
peers. Secondly, assuming that positive reading experiences in one language might spill
over to other languages and lead to positive attitudes towards reading in general, we
predict that any positive effects of the intervention on reading attitudes and intrinsic
motivation will be stronger in students who read in their heritage language (RQ 4).

2 Methods
2.1 Participants

A total of 246 students participated in our research: 122 took part in the book clubs (the
experimental condition) and 124 completed at least one of the questionnaires about
reading attitudes and motivation but followed the regular school program (the control
condition). Out of 122 participants in the book clubs, 112 students completed a project
evaluation questionnaire that was administered immediately after the intervention, and
42 multilingual students were interviewed about their experience in the (multilingual)
book clubs. The participating classes had no prior experience with school-based book
clubs.

A total of 71 multilingual students were included in the quantitative analysis of the
attitudes and motivation questionnaires and/or the qualitative analysis of the interviews
and the project evaluation questionnaire. They spoke a wide variety of heritage lan-
guages, the most common ones being Turkish, Arabic and English. Of the multilingual
students, 73.2% (n = 52) were born in the Netherlands and 18.3% (n = 13) were born
abroad (missing data for 6 students, 8.5%). The mean age of arrival of the students
born abroad was 4.8 years (sd = 2.6, range = 1-8). When asked about language use, 56.3 %
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Table 1 Participant data, focusing on students who were included in the quantitative analysis
of the reading motivation and attitudes questionnaires

Dutch book clubs Heritage language book clubs  Control group
N 65 32 91
Sex 40 boys (61.5%) 15 boys (46.9%) 50 boys (54.9 %)

25 girls (38.5 %) 17 girls (53.1%) 40 girls (44 %)

1 other (1.1 %)

Language 29 multilingual (44.6%) 32 multilingual 46 multilingual (50.5%)
background 36 monolingual (55.4 %) 45 monolingual (49.5%)
School type 26 vmbo-t/havo (40%) 18 vmbo-t/havo (56.3 %) 35 vmbo-t/havo (38.5%)

28 havo/vwo (43.1 %) 7 havo/vwo (21.9%) 16 havo/vwo (17.6%)

11 vwo (16.9%) 7 vwo (21.9%) 40 vwo (44 %)

(n = 40) indicated to speak both the heritage language and Dutch with their parents,
26.8% only the heritage language (n =19), and 7% (n = 5) only Dutch (missing data for
7 students, 9.9 %).

With respect to literacy, 83.1% (n = 59) claimed to be able to read (at least a little bit)
in their heritage language (missing data for 4 students, 5.6 %), 59.3 % of whom (n = 35)
eventually chose to read a book in this language. In addition to Dutch, participants read
books in ten different heritage languages, namely in English (n = 11), Turkish (n = 9),
Arabic (n = 4), Spanish (n = 3), German (n = 2), Polish (n = 2), and French, Hungarian,
Rumanian and Chinese (r = 1each).

For the quantitative analysis of the effect of the book clubs on reading motivation
and attitudes, we only included students who participated at all three measurement
moments (pre-test, post-test, delayed post-test). This led to a sample of 97 students in the
experimental group and g1 students in the control group, comprising both multilinguals
and monolinguals. One additional participant had to be excluded in the analysis of the
motivation data (in the experimental group) and six in the analysis of the attitudes
data (four in the experimental group and two in the control group), since they did not
complete the relevant part of the questionnaire.

All participants were enrolled in the first grade of Dutch secondary education, which
means that they were around 12 or 13 years old. Table 1 provides an overview of demo-
graphic information about our participants, focusing on the subset that completed all
three questionnaires (n =188). This table shows that participants were not equally divided
across conditions in the three different school types, due to practical limitations related
to recruitment of schools, willingness of parents to participate and students’ language
choice in the book clubs. Note that the proportion of multilingual students was greater
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for vimbo-t/havo students than for havo/vwo and vwo students (84.8 % versus 39.2% and
34.5%, respectively).

Of the 42 multilingual students who participated in the interviews (22 boys and 20
girls), 66.7% (n = 28) were in the vmbo-t/havo stream, the school type that prepares
for vocational education or universities of applied sciences, 23.8 % (n = 10) were in the
havo/vwo stream, which prepares for universities of applied sciences or research univer-
sities, and 9.5 % (n = 4) were in the vwo stream, which prepares for research universities.

2.2 The book club intervention

The book clubs were inspired by previous book club programs used in secondary edu-
cation (Van der Deijl et al., 2019; De Kleijn, 2025; Polleck, 2022; Tijms et al., 2018). Our
materials were mostly based on those used in Tijms et al. (2018).

The intervention consisted of five lessons that took place once a week during Dutch
language classes. Participants read and discussed a book in groups of three to five stu-
dents. Multilingual students were given the option to read a book in their heritage
language or in Dutch. This led to three different types of groups: book clubs in Dutch,
book clubs in which students read a book in a heritage language that was shared by all
group members, and multilingual book clubs in which students with different language
backgrounds read translations of the same book. When all group members spoke the
same language, they could also use this language during the discussions. The groups were
made by the students’ teacher, taking their language background and group dynamics
into account.

The books were selected in consultation with the public library of Amsterdam. We
aimed to provide popular youth fiction of different genres and reading levels corre-
sponding to students’ developmental stage. The Dutch books were selected using the
library’s lists of most borrowed youth books in 2022 and 2023, considering the advice
of a reading consultant of the library. For books in other languages, we aimed to follow
similar requirements, although the selection was to a larger extent based on availability
in the library and in local and online bookshops. When possible, we used translations of
the same books in different languages, and in other cases we used original works. Each
group was offered at least three options to choose from. An overview of the books used
in the project can be viewed here: https://osf.io/bx6hg/files/gjp8g?view_only=797dd8e8
oecq4550a5fic2f26bsi41cd.

The book clubs were guided by the first author and a research assistant, in collab-
oration with the teacher, but students worked largely independently. During the first
lesson, each group chose a book and started reading together. The following lessons typ-
ically had the same structure: the meeting started with a discussion based on students’
notes and discussion prompts, after which students continued reading together. At the
end of each lesson, students decided together until which page to read before the next
meeting.
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2.3 Materials & procedure

The book clubs were evaluated using a mixed-methods approach combining paper-and-
pencil questionnaires with semi-structured interviews. The questionnaires and interview
guide are available here: https://osf.io/bx6hg/?view_only=797dd8e8oec44550as5fic2f26
bs141cd. Parents of participating students were asked for their informed consent prior
to participation. The protocol was approved by the ethics committee of the Faculty of
Humanities of the University of Amsterdam.

Firstly, all participants completed a questionnaire focusing on demographic variables
and their linguistic background. Students were asked which languages they spoke with
their family, whether they could read in these languages, and if they would potentially
be interested in doing so at school.

Secondly, one week after the intervention, students who participated in the book clubs
completed an evaluation survey consisting of closed and open questions, to examine how
they judged the project, which aspects they appreciated or not, and why multilingual
students chose to read in their heritage language or not.

During the last week of the intervention and immediately after, we also conducted
semi-structured in-depth interviews with a subset of the multilingual students who par-
ticipated in the book clubs. The aim of these interviews was to gain insight into students’
experience in the project, motivations for choosing to read in the heritage language or
not, and attitudes towards multilingual literacy. The interviews were carried out by the
first author in a quiet room within the school. All interviews were audio recorded and
transcribed for analysis.

Finally, a questionnaire on reading motivation and reading attitudes was adminis-
tered at three different points in time: one week before the start of the intervention
(pre-test), one week after the end of the intervention (post-test), and three months later
(delayed post-test). To measure intrinsic reading motivation, we used a Dutch translation
of the Reading Motivation Questionnaire (DUO Onderwijsonderzoek, 2017; Schiefele &
Schaffner, 2016). This scale measures on a 4-point Likert scale to what extent students
read out of curiosity or because they like to be immersed in a story. To test attitudes
towards reading, we used an adaptation of the instrument developed by Stokmans (2007),
in which participants indicate on a 5-point Likert scale in between opposing word pairs
how they feel about reading books in their free time (e.g., fun vs. boring). We focus on
‘hedonic attitudes’ which are related to reading for pleasure rather than instrumental
values.

2.4 Analysis
To answer the first two research questions, addressing how students viewed the book
clubs and how they experienced reading in the heritage language at school, we analyzed

the project evaluation questionnaire and the interviews with multilingual students. For
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Table2 Coding scheme for qualitative analysis of the interviews

Code Sub-code
Positive opinions about the project Reading in different languages
Discussions

Collaboration / togetherness
Good book

Something different

Time to read

Autonomy

Negative opinions about the project Reading itself
Did not like the book
Differences in reading pace
Homework assignments
Too short to finish the book
Too busy / Difficulty focusing

Positive opinions about the multilingual approach Special / New experience
Awareness of linguistic diversity
Metalinguistic comparisons
Identity
Practicing heritage language
Easier than Dutch
Less boring than Dutch

Negative opinions about the multilingual approach Too difficult
Weird / Uncomfortable

the interviews, we used a reflexive thematic analysis following the approach of Braun
and Clarke (2006), using the program ATLAS.ti. The first twenty interviews (47.6 %) were
analyzed by two coders, who closely collaborated to identify the most important themes
in the data and to develop a uniform coding strategy, for which the responses on the
evaluation questionnaire were taken as a starting point. Based on this, a coding scheme
was constructed, which was used to analyze the rest of the interview data. This coding
scheme is provided in Table 2.

Considering the third and fourth research question, addressing the effect of the book
clubs on hedonic attitudes and intrinsic motivation, we analyzed the scores on the read-
ing attitudes and motivation scales of our questionnaires on the pre-test, post-test and
delayed post-test. The statistical analysis was carried out in R (R Core Team, 2024), using
linear mixed-effects models in the Ime4 package (Bates et al., 2015). We modeled attitudes
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and motivation scores as a function of condition, the moment of testing and school type,
including interactions between them, with random intercepts for participants nested in
classes. Details about the models and contrast coding are provided here: https://osf.io/
bx6hg/files/2sb6f?view_only=797dd8e8oecq4550a5fic2f26bs141cd.

Since the effects on reading motivation differed per school type, we conducted an
exploratory follow-up analysis focusing on the different school types, based on visual
inspection of the plots. Note however, that the division of participants in the havo/vwo
and vwo school types was not balanced across conditions, leading to small sample sizes,
which means that these analyses should be interpreted with caution.

3 Results

In section 3.1, we present the results regarding students’ perspectives on the book clubs,
and in section 3.2, we discuss their views on reading in the heritage language during the
project (‘Positive/Negative opinions about the project’ and ‘Positive/Negative opinions
about the multilingual approach’; RQ 1 and 2, respectively). These analyses are based on
the interview data and students’ responses on the project evaluation questionnaire. In
section 3.3, we will present the results of the analysis testing whether the intervention
led to quantitative differences in reading motivation and attitudes as measured by our
questionnaires, and whether this differed for students who read in their heritage language
compared to students who read in Dutch (RQ 3 and 4).

3.1 Students’ perspectives on the book club project

First of all, we asked students who participated in the book clubs what they thought
about the project and why. As can be seen from Figure 1, in the evaluation questionnaire,
63 % of the students indicated that they liked the project, whereas 37 % indicated that
they did not like it.

Regarding positive opinions about the project, the thematic analysis revealed several
themes emerging from the interviews and the open questions on the questionnaire. Most
importantly, reading in different languages was mentioned particularly often. Some stu-
dents emphasized that it was a new experience being allowed to use their ‘own language’,
while others appreciated becoming more aware of the linguistic diversity present among
their peers. We will elaborate on this in section 3.2.

In addition to the multilingual approach, most students also liked the book discus-
sions. Students pointed out that it allowed them to exchange opinions and understand
the story better, suggesting that book discussions might aid comprehension. Another
prominent theme was collaboration and togetherness: students appreciated the fact that
they could work in groups and read together. Additionally, some students mentioned
that they liked their book, the fact that they were given time to read, or the change that
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Figure 1 Students’ judgement of the book clubs,
as a response to the question ‘What did you
think about the project? on the evaluation
questionnaire

liked it
hS

“ | did not like it at all

V
| did not like it

the book clubs constituted from the regular program. A few students also added the
relative autonomy they had in choosing their book and deciding what to read when as a
positive aspect.

With respect to negative opinions about the project, many students mentioned that
they did not like ‘reading itself’, although they were typically not able to elaborate on this
any further. Other students did not like their book, or they were unhappy about having
to take notes as a homework assignment to prepare for the book club. In addition, some
students pointed out that it is difficult that not everyone reads at the same pace, or that
they did not have enough time to finish the book because of the short duration of the
project. Finally, a few students complained about their peers, mentioning that it was too
busy for them to focus in class.

3.2 Students’ perspectives on reading in the heritage language

To gain more insight into students’ perspectives on the multilingual approach of the
project, we again aimed to identify both positive and negative opinions. However, stu-
dents’ responses were predominantly positive.

Regarding positive views on the multilingual approach, the most prominent theme
was novelty, as many students pointed out that reading in the heritage language at school
was Yery special’ or ‘a new experience’ for them. This is illustrated by example 1.

(1) A bit different, because actually I have never read Turkish outside of my home.
Definitely not at school. So that was fun, but also a bit different. [...] Fun different.
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A second theme that emerged from the data was awareness of linguistic diversity.
As shown by example 2, students got to know each other better, since their heritage
languages, including different scripts, were suddenly very visible in class. Related to this,
our multilingual approach stimulated metalinguistic awareness, as some students in
the multilingual groups explicitly compared translations of the same book in different
languages (see example 3).

(2) Nice, because then you can see which languages your classmates know and that
is also very fun. Some really know many different languages, also with different
symbols.

(3) It's also fun that sometimes — that the sentences are written differently than in
Dutch. Because my two group members read in Dutch, so then the sentences are
sometimes different. If there is a proverb that is not relevant in Hungarian, then
they translate it differently, so that it fits better in Hungarian.

Another important theme was identity. Some students chose to read in their heritage
language because they considered it important for their cultural heritage and language
maintenance, which is illustrated by example 4. When students were asked to look back
on their experience in the multilingual book clubs, some mentioned that it triggered
personal memories (see example 5), while others viewed the project as an opportunity
to practice reading in their heritage language (see example 6).

(4) It's my origin and it should stay, you know? My own origin and for example — not
completely forget, you know?

(5) Very nice, because it made me think back of how I did in school in Morocco.

(6) Ithought it was a very good idea. My mother also said ‘wow, so nice, they also give
you Turkish books to read’ and so on. I think it is good that everyone gets a book in
their own language and — some think it’s difficult, but like that your vocabulary in
the own mother tongue becomes bigger.

The quote shown above (example 6) also illustrates that many students saw this project as
an opportunity to practice their heritage language. In some cases, students even noticed
improvements during the course of the project (example 7).

(7) Ithink it'’s going better now than before, because I had — for example if I read a

French book - yes, really super boring and then you stop again. But here I know
that I just have to continue and actually I kind of like it. I think it's just OK and fun.
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It’s not the best book I've ever read, but I like that now I — I see that I sort of can
read better in French now, I think.

At the same time, there were also a few students who appreciated the multilingual
approach precisely because reading in the heritage language was easier for them than
reading in Dutch (see example 8).

(8) Tunderstand it better, it’s just more fun. Look, if you get it it's more fun to read, but
I think Dutch is a bit difficult to understand.

Finally, some students contrasted their experience with a negative attitude towards read-
ing in Dutch, mentioning that they considered reading in the heritage language ‘less
boring’ (see example g).

(9) Idon’tknow, but it was just a fun project. It was better than Dutch books, that's my
opinion.

Regarding negative opinions about the multilingual approach of the project, a few stu-
dents mentioned that reading in the heritage language turned out to be too difficult for
them, because it took too long or because they failed to fully understand what they were
reading (see example 10).

(10) It's notlike I can really read continuously and understand what it says — some words
I can understand and yes, I can sort of guess what it's about, but I can't tell exactly
what it means. It was difficult.

Finally, there was a small group of students who did not appreciate the multilingual
approach because reading in the heritage language made them feel weird or uncomfort-
able. In some cases this was related to normative ideas about the use of other languages
at school (example 11), while in other cases it was related to insecurity or fear of being
different (example 12).

(11) Actually I thought it was a little bit weird, because during Dutch lessons you just
need to learn Dutch, not other languages.

(12) The weird feeling, I don't like it. I don’t know, it's not my thing to read in Turkish. [...]
There’s something in my stomach, a kind of butterflies. [...] Yes, too much tension.
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Figure 2 Scores on hedonic reading attitudes in the three conditions before the intervention,
immediately after the intervention and three months later. A score of 1 represents fully negative
attitudes and a score of 5 represents very positive attitudes.
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3.3 Quantitative analyses of reading attitudes and motivation

To answer our third research question, we first checked whether there were significant
differences in hedonic reading attitudes and intrinsic motivation at the pre-test between
multilingual students and monolingual students, which was not the case (t =-.946, p =
.345 for attitudes; t = -.692, p = .489 for motivation). However, attitudes and motivation
both differed significantly across school types, with vwo students showing more positive
reading attitudes (Est. = .531, p = .003) and higher reading motivation (Est. = .342, p
=.007) than havo/vwo students, who showed more positive attitudes (Est. = .760, p <
.001) and higher reading motivation (Est. = .408, p = .003) than vmmbo-t/havo students.
Therefore, school type is taken into account in the subsequent analyses. Statistical details
and the full model output of all our analyses are provided here: https://osf.io/bx6hg/files/
j57rb?view_only=797dd8e8oec44550a5f1c2f26bs141cd.

3.3.1 Hedonic reading attitudes

Figure 2 presents students’ scores on hedonic reading attitudes at the three time points,
showing that there was great variation in reading attitudes among students, which were
on average neither positive nor negative. The linear mixed-effects model revealed no
significant effects of the intervention on hedonic reading attitudes (Est. = -.173, p = .111)
and no significant differences between Dutch book clubs and heritage language book
clubs (Est. = 175, p = .273).
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Figure 3 Scores on intrinsic reading motivation in the three conditions before the intervention,
immediately after the intervention and three months later. A score of 1 represents no motiva-
tion and a score of 4 represents very strong motivation.
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3.3.2 Intrinsic reading motivation

Scores on intrinsic reading motivation across the three time points are plotted in Figure 3.
The linear mixed model demonstrates a negative immediate effect of the intervention
on intrinsic reading motivation that was significantly modulated by school type (Est. =
-.672, p = .023), with no significant difference between Dutch book clubs and heritage
language book clubs (Est. = -.411, p = .380).

To be able to interpret the interaction with school type, we created separate plots for
vmbo, havo and vwo students. Since there were no significant differences between Dutch
book clubs and heritage language book clubs, we merged these two conditions into one,
to minimize the problem of small group sizes. Figures 4, 5 and 6 show that the negative
effect was fully driven by the subset of vwo students and that it recovers at the delayed
post-test, while reading motivation remained stable in the other school types. Recall,
however, that only 18 students joined the book clubs in the vwo stream.
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Figure 4 Intrinsic reading motivation scores of vmbo-t/havo students
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Figure 5 Intrinsic reading motivation scores of havo/vwo students
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Figure 6 Intrinsic reading motivation scores of vwo students
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4 Discussion

The aim of this study was to investigate how Dutch first-grade secondary school students
perceive a book club project in which multilingual students are given the opportunity to
read and discuss a book in their heritage language at school. We focused on the strengths
and weaknesses of the book club format, as well as potential benefits of taking a mul-
tilingual approach. Additionally, we tested whether book clubs lead to more intrinsic
reading motivation and more positive hedonic reading attitudes, and if this differs for
students who read in their heritage language compared to students who read in Dutch.

4.1 Students’ perspectives on (multilingual) book clubs

Regarding student’s perception of the book clubs, we found that the majority appreciated
the project. Our results revealed several strengths, as well as some challenges, which
will be discussed first. The main challenge appears to be that many students continue to
insist that ‘reading itself’ is boring, even if they enjoyed their book and the discussions.
This confirms the strong negative connotation that exists with respect to reading in this
population (Dood et al., 2020; DUO Onderwijsonderzoek, 2017). In addition, having to
take notes as a preparation for the book clubs was not always appreciated, although
in many cases it seemed to support the discussion. A final challenge when organiz-
ing in-class book clubs seems to be navigating individual differences among students
in reading level, reading pace, book preferences and motivation, as well as classroom
management.
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An important strength of the project relates to collaboration and togetherness, which
foster the creation of social bonds and a positive climate. Both aspects were also high-
lighted by previous studies on students’ perception of book clubs (De Kleijn, 2025; Polleck,
2010; 2022). Additional strengths include being given time to read in class, the ‘newness’
of the program, the selection of books, and the sense of agency students experienced
in the student-led book clubs. Some students also emphasized that book discussions
facilitate engagement with the story and text comprehension. While the current study
did not measure reading comprehension, previous studies suggest that book clubs may
benefit students’ understanding of texts (Polleck, 2010; Tijms et al., 2018).

Moreover, the multilingual approach of our project emerged as a highly prominent
strength, as reading in the heritage language at school was a completely new experience
for most students. Our results confirm that multilingual literacy is often closely related
to the multilingual and multicultural identity of students (Smith et al., 2023), which is
why most of them appreciated being encouraged to read in their ‘own language’ in class.
Not only did it give them the opportunity to practice something they often considered
challenging but important, but it also recognized a part of their identity that is too often
ignored at school. Previous research has shown that such inclusive multilingual practices
may foster students’ self-esteem and sense of school belonging (Garcia & Kleifgen, 2019;
Van der Wildt et al., 2017).

Another advantage of our multilingual approach is that both monolingual and multi-
lingual students became aware of the linguistic diversity present in class. As such, the
project triggered curiosity about other languages, and students got to know each other
better. Furthermore, some students explicitly compared translations of the same text
in different languages, which may be beneficial for the development of meta-linguistic
awareness (Garcia & Kleifgen, 2019).

Note, however, that not all students chose to read in their heritage language. In some
cases they considered it to be too challenging, especially when it involved a different
script, which may lead to lower motivation to read in the heritage language (Smith et
al., 2023). In other cases, students preferred to read in Dutch because they considered it
too weird or uncomfortable to read in their heritage language. As shown by Van Gorp
and Verheijen (2024), multilingual students may sometimes feel emotionally conflicted
about using their native language at school. It is therefore crucial that reading in the
heritage language always remains an individual choice.

4.2 Reading attitudes and motivation

Despite the largely positive qualitative findings from the interviews and the project
evaluation questionnaire, we found no statistical evidence for positive effects of our
intervention on reading attitudes and motivation, and no significant differences between
heritage language book clubs and Dutch book clubs. Our results show no effects on
hedonic reading attitudes, and only a short-term negative effect on intrinsic reading
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motivation in the vwo stream (i.e., pre-university education). This negative effect may be
interpreted in two ways. Firstly, the intervention, which was originally targeting vmbo
students (i.e., pre-vocational education) may not have been appropriate for the vwo
group. However, this interpretation contrasts with our own observations and students’
comments in the interviews, which were predominantly positive, also among vwo stu-
dents. An alternative interpretation relates to the unbalanced division of groups across
school types and the fact that the vwo group only included 18 students, which may have
led to unreliable results. Therefore, this result should be interpreted with caution.

The results of our quantitative analysis of the reading attitudes and motivation ques-
tionnaires do not fully align with those of Tijms and colleagues (2018). Using a similar
intervention, but only in Dutch, they found that reading attitudes deteriorated in the
control group, which may be expected during the first year of secondary school. In con-
trast, attitudes remained stable in students who participated in the book clubs, which
was interpreted as a protective effect of the intervention. Thus, the main difference with
our findings lies in the behavior of our control group, which did not show deterioration.
This might be due to the fact that our intervention covered a much shorter time period
(5 instead of 10 weeks), or there may have been more attention to reading promotion in
general in the schools where we conducted the research. Similar to our results, however,
Tijms and colleagues did not find an effect of the book clubs on reading motivation
among first-grade vimbo students. Likewise, De Kleijn (2025) failed to find direct positive
effects of book clubs on reading motivation.

It might be difficult to capture positive effects of a short book club intervention using
quantitative, standardized measures of reading attitudes and motivation, especially given
the strong negative label that is attached to reading in this population. In other words, stu-
dents might emphasize in an interview how much they enjoyed reading a book together
with peers, but still select all the negative options on a Likert-scale about reading moti-
vation without giving it much further thought. Considering the small effect sizes that are
typical for educational interventions (Kraft, 2020), we would need longer interventions
that are conducted on a larger scale to be able to observe any possible improvements in
quantitative measures of reading attitudes and motivation. For a short-term, largely explo-
rative intervention like ours, however, a qualitative focus on social-emotional aspects is
probably more meaningful, because addressing students’ perspectives and experiences
is the first step when aiming to generate a change in attitudes.

4.3 Limitations and suggestions for future research

Firstly, this study used a generic, non-language-specific construct for reading attitudes
and motivation, but attitudes towards reading in the majority language may differ from
attitudes towards reading in the heritage language (Smith et al., 2023). Multilingual stu-
dents may have interpreted non-language-specific questions about reading as referring
to reading in Dutch, which they possibly continue to view negatively even if their views
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on reading in the heritage language improved. To disentangle this, future studies on read-
ing motivation and attitudes in a multilingual population should explicitly differentiate
between languages. Secondly, the current study did not consider reading comprehension,
despite its established relationship with reading motivation and attitudes and its poten-
tial to be influenced by book clubs (Polleck, 2010; Tijms et al., 2018). Future studies should
measure reading comprehension in both languages and relate this to affective factors.
Thirdly, although the selection of books appeared to be crucial for students’ evaluation
of the project, for some languages providing a wide range of different levels and genres
proved to be challenging. Finally, our findings are specific to a population of heritage
speakers with varying levels of literacy and oral proficiency in the heritage language.
To extend our findings, a similar project could be carried out in different populations,
including newly arrived migrants.

4.4 Conclusion

This study investigated how multilingual students perceive a book club project in which
they could read a book in their heritage language, and whether such a project influences
reading attitudes and motivation. While the quantitative findings need to be interpreted
with caution due to the small and heterogeneous groups, the qualitative data provide rich
insights into students’ experiences. These highlight how participants, beyond the novelty
of the project, valued the discussions, the social aspect, and especially the opportunity
to read in their heritage language. In the Dutch educational context, where encouraging
reading among all students remains a key challenge, this project illustrates how small-
scale multilingual interventions can foster engagement, inclusivity, and awareness of
linguistic diversity. If implemented more broadly, such initiatives could contribute to a
more inclusive and motivating reading culture that reflects the realities of a multilingual
society.

Acknowledgements

We thank Jan Rock for his contribution to the design of the study, Iris Hoogendoorn and Marjolijn
Feddema for their help in developing the teaching materials, Denise Prins and Heleen Kanters for
their contribution to the execution of the project and the data collection, Elise van Wonderen for
her advice about some issues related to the statistical analysis, and Nicole Lautenbach from the
Amsterdam Public Library for her advice about the selection of books. We also thank the members
of the LLLM research group of the Amsterdam Center for Language and Communication for
their feedback on the design and preliminary results. We are grateful to the schools, teachers and
students for their participation.

BOSCH ET AL. (2026), DUTCH JOURNAL OF APPLIED LINGUISTICS DOI10.51751/dujal22372


https:
elax {
oreencodecase =1{}char "002F}
elax {
oreencodecase =1{}char "002F}doi.org
elax {
oreencodecase =1{}char "002F}10.51751/dujal22372

MULTILINGUAL BOOK CLUBS: READING IN YOUR HERITAGE LANGUAGE AT SCHOOL 21/24

Author contributions

Jasmijn Bosch: Investigation, Writing — original draft, Conceptualization, Methodology, Formal
Analysis; Suzanne Aalberse: Writing — review and editing, Conceptualization, Methodology, For-
mal Analysis; Jurgen Tijms: Writing — review and editing, Conceptualization, Methodology, Formal
Analysis; Judith Rispens: Writing — review and editing, Conceptualization, Methodology, Formal
Analysis.

Funding information

No funding was received for this study.

Statement of interest

The author(s) have declared that there were no conflicting interests.

Statement of technology use
No Al-based generative technology was used in the preparation of this manuscript and the execu-
tion of the research that the manuscript reports upon.

Supporting information

All supporting information, including the surveys, interview guide, details about statistical
analyses and full output of the statistical models can be found here: https://osf.io/bx6hg/?vi
ew_only=797dd8e8oecq4550a5fic2f26bs141cd

References

Aalberse, S., Muysken, P., & Backus, A. (2019). Heritage languages: A language contact approach.
John Benjamins.

Baker, C., & Wright, W.E. (2017). Foundations of Bilingual Education and Bilingualism. Multi-
lingual Matters. https://doi.org/10.1007/978-3-319-02258-1_2

Bates, D., Maechler, M., Bolker, B.M., & Walker, S. (2015). Fitting Linear Mixed Effects Models Using
Imeg. Journal of Statistical Software, 67(1), 1-48. https://doi.org/10.18637/jss.vo67.io1

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qpo630a

Broeder, P., & Stokmans, M. (2013). Why should I read? — A cross-cultural investigation into adoles-
cents’ reading socialisation and reading attitude. International Review of Education, 59, 87-112.
https://doi.org/10.1007/s11159-013-9354-4

Carbonara, V,, & Scibetta, A. (2022). Integrating translanguaging pedagogy into Italian primary
schools: Implications for language practices and children’s empowerment. International Journal
of Bilingual Education and Bilingualism, 25(3), 1049-1069. https://doi.org/10.1080/13670050.202
0.1742648

Chambers, A. (1993). Tell me: children, reading & talk. Thimble Press.

Collier, V.P., & Thomas, W.P. (2004). The astounding effectiveness of dual language education for

BOSCH ET AL. (2026), DUTCH JOURNAL OF APPLIED LINGUISTICS DOI10.51751/dujal22372


https:
elax {
oreencodecase =1{}char "002F}
elax {
oreencodecase =1{}char "002F}doi.org
elax {
oreencodecase =1{}char "002F}10.51751/dujal22372
https://osf.io/bx6h9/?view_only=797dd8e80ec44550a5f1c2f26b5141cd
https://osf.io/bx6h9/?view_only=797dd8e80ec44550a5f1c2f26b5141cd
https://doi.org/10.1007/978-3-319-02258-1_2
https://doi.org/10.18637/jss.v067.i01
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1007/s11159-013-9354-4
https://doi.org/10.1080/13670050.2020.1742648
https://doi.org/10.1080/13670050.2020.1742648

MULTILINGUAL BOOK CLUBS: READING IN YOUR HERITAGE LANGUAGE AT SCHOOL 22/24

all. NABE Journal of Research and Practice, 2(1), 1-20. https://www.musd.org/uploads/3/o/8/o/
30802841/twiastounding_effectiveness_dual_language_ed.pdf

Cummins, J. (1979). Linguistic interdependence and the educational development of bilingual
children. Review of Educational Research, 49(2), 222-251. https://doi.org/10.3102/003465430490
02222

Van der Deijl, L.A., Dietz, FM., & Stronks, E. (2019). De Litlab Leesclub: Lezen, discussiéren,
onderzoeken. Levende Talen Magazine, 106(6), 4-8. https://1t-tijdschriften.nl/ojs/index.php/
Itm/article/view/1962

Dood, CM.M,, Gubbels, ].C.G., & Segers, P.C.J. (2020). PISA-2018 De verdieping: Leesplezier, zelf-
beeld bij het lezen, leesgedrag en leesvaardigheid en de relatie daartussen. Expertisecentrum
Nederlands. https://hdl.handle.net/2066/228088

Duarte, ]. (2019). Translanguaging in mainstream education: A sociocultural approach. Interna-
tional Journal of Bilingual Education and Bilingualism, 22(2), 150-164. https://doi.org/10.1080/
13670050.2016.1231774

DUO Onderwijsonderzoek (2017). De leesmotivatie van Nederlandse kinderen en jongeren. Stichting
Lezen. https://www.lezen.nl/wp-content/uploads/2021/01/De2oleesmotivatie2zovan2oNederla
ndse2okinderenzoenzojongeren.pdf

Fisher, L., Evans, M., Forbes, K., Gayton, A., & Liu, Y. (2020). Participative multilingual identity
construction in the languages classroom: a multi-theoretical conceptualization, International

Journal of Multilingualism, 17:4, 448-466. https://doi.org/10.1080/14790718.2018.1524896

Fishman, J.A. (2001). 300-plus years of heritage language education in the United States. InJ. Kreeft
Peyton, D. Ranard, & S. McGinnis (Eds.), Heritage languages in America. Preserving a national
resource (pp. 81-97). Center for Applied Linguistics & Delta Systems.

Garcia, O., & Kleifgen, J.A. (2019). Translanguaging and literacies. Reading Research Quarterly,
55(4), 553-571. https://doi.org/ 10.1002/rrq.286

Van Gorp, K., & Verheyen, S. (2024). Primary school children’s conflicted emotions about using
their heritage languages in multilingual classroom tasks. The Modern Language Journal, 108(S1),
101-126. https://doi.org/10.1111/modl.12893

Gubbels, J., van Langen, A., Maassen, N., & Meelissen, M. (2019). Resultaten PISA-2018 in vogelvlucht.
Expertisecentrum Nederlands. https://doi.org/10.3990/1.9789036549226

Gubbels, ], Netten, A., & Verhoeven, L. (2017). Vijftien jaar leesprestaties in Nederland: PIRLS-2016.
Expertisecentrum Nederlands. https://www.iea.nl/sites/default/files/2019-04/PIRLS-2016%20
Netherlands.pdf

Kraft, M.A. (2020). Interpreting effect sizes of education interventions. Educational Researcher,
49(4), 241-253.

De Kleijn, A. (2025). Leesmotivatie en persoonlijke groei in het literatuuronderwijs [Doctoral dis-
sertation, Rijksuniversiteit Groningen]. University of Groningen. https://doi.org/10.33612/
diss.1189644838

Inspectie van het Onderwijs. De Staat van het Onderwijs 2024. https://www.onderwijsinspectie.nl/

documenten/rapporten/2024/04/17/rapport-de-staat-van-het-onderwijs-2024

BOSCH ET AL. (2026), DUTCH JOURNAL OF APPLIED LINGUISTICS DOI10.51751/dujal22372


https:
elax {
oreencodecase =1{}char "002F}
elax {
oreencodecase =1{}char "002F}doi.org
elax {
oreencodecase =1{}char "002F}10.51751/dujal22372
https://www.musd.org/uploads/3/0/8/0/30802841/twiastounding_effectiveness_dual_language_ed.pdf
https://www.musd.org/uploads/3/0/8/0/30802841/twiastounding_effectiveness_dual_language_ed.pdf
https://doi.org/10.3102/00346543049002222
https://doi.org/10.3102/00346543049002222
https://lt-tijdschriften.nl/ojs/index.php/ltm/article/view/1962
https://lt-tijdschriften.nl/ojs/index.php/ltm/article/view/1962
https://hdl.handle.net/2066/228088
https://doi.org/10.1080/13670050.2016.1231774
https://doi.org/10.1080/13670050.2016.1231774
https://www.lezen.nl/wp-content/uploads/2021/01/De20leesmotivatie20van20Nederlandse20kinderen20en20jongeren.pdf
https://www.lezen.nl/wp-content/uploads/2021/01/De20leesmotivatie20van20Nederlandse20kinderen20en20jongeren.pdf
https://doi.org/10.1080/14790718.2018.1524896
https://doi.org/10.1002/rrq.286
https://doi.org/10.1111/modl.12893
https://doi.org/10.3990/1.9789036549226
https://www.iea.nl/sites/default/files/2019-04/PIRLS-2016%20Netherlands.pdf
https://www.iea.nl/sites/default/files/2019-04/PIRLS-2016%20Netherlands.pdf
https://doi.org/10.33612/diss.1189644838
https://doi.org/10.33612/diss.1189644838
https://www.onderwijsinspectie.nl/documenten/rapporten/2024/04/17/rapport-de-staat-van-het-onderwijs-2024
https://www.onderwijsinspectie.nl/documenten/rapporten/2024/04/17/rapport-de-staat-van-het-onderwijs-2024

MULTILINGUAL BOOK CLUBS: READING IN YOUR HERITAGE LANGUAGE AT SCHOOL 23/24

Korpershoek, H., Canrinus, E.T., Fokkens-Bruinsma, M., & De Boer, H. (2020). The relationships
between school belonging and students’ motivational, social-emotional, behavioural, and aca-
demic outcomes in secondary education: A meta-analytic review. Research Papers in Education,
35(6), 641-680. https://doi.org/10.1080/02671522.2019.1615116

McGeown, S.P., Duncan, L.G., Griffiths, YM., & Stothard, S.E. (2015). Exploring the relationship
between adolescent’s reading skills, reading motivation and reading habits. Reading and Writ-
ing, 28, 545-569. https://doi.org/10.1007/s11145-014-9537-9

Meelissen, M.R.M., Maassen, N.A.M., Gubbels, J., van Langen, A.M.L., Valk, J., Dood, C., Derks, I, In
't Zandt, M., & Wolbers, M. (2023). Resultaten PISA-2022 in vogelvlucht. Universiteit Twente.
https://doi.org/10.3990/1.9789036559461

Meier, G.S. (2017). The multilingual turn as a critical movement in education: Assumptions, chal-
lenges and a need for reflection. Applied Linguistics Review, 8(1), 131-161. https://doi.org/10.1515/
applirev-2016-2010

Mol, S.E., & Bus, A.G. (2011). To read or not to read: A meta-analysis of print exposure from infancy
to early adulthood. Psychological Bulletin, 137(2), 267-296. https://doi.org/10.1080/104092807018
38603

Molyneux, P., & Aliani, R. (2016). Texts, talk and technology: The literacy practices of bilingually-
educated students. Trabalhos em Linguistica Aplicada, 55, 263-292. https://doi.org/10.1590/
010318135016177421

Polleck, J.N. (2010). Using book clubs to enhance social-emotional and academic learning with
urban adolescent females of color. Reading & Writing Quarterly, 27(1-2), 101-128. https://doi.org/
10.1080/10573569.2011.532717

Polleck, J.N. (2022). Facilitating Youth-led Book Clubs as Transformative and Inclusive Spaces. Teach-
ers College Press.

Proctor, C.P., Harring, J.R., & Silverman, R.D. (2017). Linguistic interdependence between Spanish
language and English language and reading: A longitudinal exploration from second through
fifth grade. Bilingual Research Journal, 40(4), 372-391. https://doi.org/10.1080/15235882.2017.1383
949

R Core Team (2024). R: A language and environment for statistical computing. R Foundation for
Statistical Computing. https://www.R-project.org/

Schiefele, U., & Schaffner, E. (2016). Factorial and construct validity of a new instrument for the
assessment of reading motivation. Reading Research Quarterly, 51(2), 221-237.

Schiefele, U., Schaffner, E., Moller, J., & Wigfield, A. (2012). Dimensions of reading motivation and
their relation to reading behavior and competence. Reading Research Quarterly, 47(4), 427-463.
https://doi.org/10.1002/RRQ.030

Schrijvers, M., Janssen, T., Fialho, O., De Maeyer, S., & Rijlaarsdam, G. (2019). Transformative
Dialogic Literature Teaching fosters adolescents’ insight into human nature and motivation.
Learning and Instruction, 63, 101216. https://doi.org/10.1016/j.]learninstruc.2019.101216

Smith, S.A., Hadley, E., & Garcia Plaza, E. (2023). What motivates multilingual children and youth
to read? A systematic review of the research. journal of Language, Identity & Education, 1-20.
https://doi.org/10.1080/15348458.2023.2281950

BOSCH ET AL. (2026), DUTCH JOURNAL OF APPLIED LINGUISTICS DOI10.51751/dujal22372


https:
elax {
oreencodecase =1{}char "002F}
elax {
oreencodecase =1{}char "002F}doi.org
elax {
oreencodecase =1{}char "002F}10.51751/dujal22372
https://doi.org/10.1080/02671522.2019.1615116
https://doi.org/10.1007/s11145-014-9537-9
https://doi.org/10.3990/1.9789036559461
https://doi.org/10.1515/applirev-2016-2010
https://doi.org/10.1515/applirev-2016-2010
https://doi.org/10.1080/10409280701838603
https://doi.org/10.1080/10409280701838603
https://doi.org/10.1590/010318135016177421
https://doi.org/10.1590/010318135016177421
https://doi.org/10.1080/10573569.2011.532717
https://doi.org/10.1080/10573569.2011.532717
https://doi.org/10.1080/15235882.2017.1383949
https://doi.org/10.1080/15235882.2017.1383949
https://www.R-project.org/
https://doi.org/10.1002/RRQ.030
https://doi.org/10.1016/j.learninstruc.2019.101216
https://doi.org/10.1080/15348458.2023.2281950

MULTILINGUAL BOOK CLUBS: READING IN YOUR HERITAGE LANGUAGE AT SCHOOL 24/24

Stokmans, M. (2007). De casus Bazar: Effectmeting van een leesbevorderingsproject. Eburon Uitgev-
erij BV.

Swart, N.M., Gubbels, ], In ‘t Zandt, M., Wolbers, M.H.J., & Segers, E. (2023). PIRLS-2021: Trends
in leesprestaties, leesattitude en leesgedrag van tienjarigen uit Nederland. Expertisecentrum
Nederlands. https://hdl.handle.net/2066/296366

Tijms, J., Stoop, M.A., & Polleck, J.N. (2018). Bibliotherapeutic book club intervention to promote
reading skills and social-emotional competencies in low SES community-based high schools:
A randomised controlled trial. Journal of Research in Reading, 41(3), 525-545. https://doi.org/
10.1111/1467-9817.12123

Van Der Wildt, A., Van Avermaet, P., & Van Houtte, M. (2017). Multilingual school population:
Ensuring school belonging by tolerating multilingualism. International Journal of Bilingual
Education and Bilingualism, 20(7), 868-882. https://doi.org/10.1080/13670050.2015.1125846

Vorobel, O., Kim, D., & Park, H.R. (2020). An adolescent English learner’s expression of self and
identity through multiliteracy practices. The Journal of Educational Research, 113(5), 327-334-
https://doi.org/10.1080/00220671.2020.1825208

Wouters, E., Van Popta, M., Dekker, S., & Smit, J. (2024). Meertalige leerlingen ondersteunen in
het leesonderwijs. Een literatuurstudie naar meertaligheid, lezen met begrip en leesmotivatie.
Stichting Lezen. https://www.lezen.nl/wp-content/uploads/2024/06/Meertalige-leerlingen-on
dersteunen-in-het-leesonderwijs_2024_Digitaal-1.pdf

Yu, S. (2023). Translanguaging, Multiliteracy, and Sociocultural Dynamics: Exploring Diasporic
Identity and Belonging. Journal of Education, Language, and Ideology, 1(2). https://doi.org/
10.5281/zenodo.10677264

BOSCH ET AL. (2026), DUTCH JOURNAL OF APPLIED LINGUISTICS DOI10.51751/dujal22372


https:
elax {
oreencodecase =1{}char "002F}
elax {
oreencodecase =1{}char "002F}doi.org
elax {
oreencodecase =1{}char "002F}10.51751/dujal22372
https://hdl.handle.net/2066/296366
https://doi.org/10.1111/1467-9817.12123
https://doi.org/10.1111/1467-9817.12123
https://doi.org/10.1080/13670050.2015.1125846
https://doi.org/10.1080/00220671.2020.1825208
https://www.lezen.nl/wp-content/uploads/2024/06/Meertalige-leerlingen-ondersteunen-in-het-leesonderwijs_2024_Digitaal-1.pdf
https://www.lezen.nl/wp-content/uploads/2024/06/Meertalige-leerlingen-ondersteunen-in-het-leesonderwijs_2024_Digitaal-1.pdf
https://doi.org/10.5281/zenodo.10677264
https://doi.org/10.5281/zenodo.10677264

